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STATEMENT OF PURPOSE .

This Is one of a series of papers of the Service Center for Teachers of
Asian.Studies, which was established by the Association for Asian Studies (AAS)
in 1971. The Center-came into being as a direct response to the long-felt need
of the MS to give more attention to the needs of the. -secondary and elementary
school !teachers who are teaching about-Asia. The Centers primary activity is
to aCtias a clearinghouse, to collect and classify all the existing materials
on Asia, and to give guidance to teachers of all levels ps to the best available
materials for the particular needs of a'given teacher or a given school situation.

0

One of the waySof achieving this aim, is the publication of this present series
of papers.

It should be stated at once that while the Center is making these papers
available to :interested persons, the expressions of opinion and views contained
in each of these papers should be. attributed exclusively to their specific
authors. The Center and. the Association neither endorse nor advocate neces-
sarily the author's positions and Opinions.

In the future it is hoped that the Center will expand its activities to
serve everylegitiMate.need of-all school teachers dealing with Asia. At this
initial stage, however, the greatest immediate need'seems to be to.provide
some information on and guidelines to the large amouhtof existing materials,
many of them created for very different, though equally legitimate, purposes.
By-means- of-these-papers,---which:seeks-to-present-a-variety-ofLindividual-views,
and by means of individual and group consultations, the Center seeks to assist
all teachers' in the importaht task of introducing to American school children
the vast and varied part of human concern which is contained in the past and
present of Asian experience.

a
0

Samuel C. Chu
Professor of History,
Ohio State University

Chairman, Committee on Secondary
Education, Association for
Asian Studies
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For too long, Asian studies in the elementary school has been drelegateto,
a lowly position in the hierarchy of so-called priority Issues,in studies
education. .Perhaps those educators and AsianiSts-who equate.,elamentari.schooL..
with "elementary" learning-are at fault,.-Many educators, hoWaii@r,-roahie that
if headway is, to be made in the cognitive realm of Asian'stddieteducitiona
corresponding, or perhaps earlier success will have to be met -it theaffebtirve,
level. , . , ,

It is-, therefore, a pleasure to encounter a model for Asian studiespc
elementary school which encompasses these two theme's and endeavbrs to:OfferA
solution.. Through an exciting multi-dimensional approach, Jimes.Hantulohas
created a sophisticated and viable paradigm for measuring cognitiveand.em-eathic
understanding of significant themes in Chinese and Indian culture's.

The unit on China employs various case studies of Chinese communieres,:i:e.,
a mainland-commOnity, an island community, an overseas communityjn.Asia,Y.a6d
an overseas community in the United States. The behavioral .goil .of empathy
evaluated by use ofa pretest which helps alert the teacher and the.stUdppts
the existing level of empathic understanding in the class... By developing
series 'of generalijationS to be used, before and after..the unit, the tgthur.should*.
have some index of the degree'of success or failuee of this empathic,apP:-oach:
*Each student responds to the generalization by using a five-point scale, dos7
ignated: all, most, about half,. few, or none. The consistency of his response
to the series of generalizations indicates s,the student's level of -empathy.

In the.unit on India, students are introduced to the rural and urban sub-
continent. By planning a vicarious trip to India, the student begiro'in-
vestigate what he tAkes along on the trip by way of his own culture tmpidying.
the sane general format as in the unit on China, students are again u/a111,tQd
to their level of empathic understanding.

Unlike many creative.suggestiohs that frequently cannot be implenented be-
cause of lack of data or materials, Hantula offers an exhaustive Fist of muiti-
media materials with which to implement the projects. Providing us with such
a "resource data bank," he affirms, cat the outset, that the differences between
societies are as significant as the similarities, and should not 'b= ovt.r:c.oked.'

Denial F. Davis
Associate Director,
Service Canter for Teachers
of Asian Studies
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-, INTRODUCTION

.

A dist*tive methodology for .teaching aboui'Asia has yet. to.,

be devised. *ever, twoapprOachea which have proven euccessful in

the elementary classroom are the following social studies units on

China and India. Designed for use bysteachers of the middle grades, -

The Chinese Community and India Is FeopleifoCuS on selected, crucial.

aspects of their.respeCtiVe cultures. In ihe'intt on China, elementary.

students are introduced to the Chinese commuAity. In'theunit on

India, elementary students are introduced to rural and urbanIndis.

Moreover, each unit suggests appropriate concepts\to be d oped,

an outline of content, and a variety of instructioal activities.

Following the units is a bibliographic essay descriingavailable,

printed materials on China, India, and Asia.



THE CHINESE COMMUNITY

his unit, students begin their study by an examination of the.physical .:.-
.>..--

.
,,As15ting of the hineae community. A v0 ariety of activities and audio-Visual ',.;''

o
-- :

--_-...
..

mdterials acqu ints the student with China's location, laddforms, rivers, top-
c

Ographydlimate, agriculture, idustry, and distribution of people. The

second phas of their study focuses upon rJuil life in the Chinese community.

Cspeciallq elPful during this phase are.caseatudies'of various Chinese

communitie including ,a mainland community, an island'community, an oyerseas-
,

commUnity in Asia, and an. overseas.cOmmunity in AmeriCa.-

In a diiion the teacher introduces sensitivity training procedures to

the stude

up sensiti

lbeginhng

t.. Of the cluster:of relatively indePenderit components twiltch make

ity, the componenta:. ,of level and empathy are most appropriate for---

raining. In regard to level, a pre-testoof the level component

would be h 1pful in alerting the class and teacher to the existence of level.

A useful technique is the development of A series of generalizations about

the Chines To each generalization, the student responds by using a five

O

scale designated: c all; most, abia'Ut half, few, or none. The consistency`°

of his responses to the se-H(41-0f generalizations would indicate the student's

levgI.
ti

As to empathy, the teacher seeks to establish a feeling of similarity by

the student with the Chinese. But as no one group is completely similar, the

teacher also alerts the student to the differences between the Chinese and

himself. tgain, a pre-test aids the teacher in this task. A useful device

is a list of commonipersonality traits. To each trait th tudent responds

as vould a typical Chinese and as a typical America . By tabulating the
.

re!-?onses which were identical, and emrathy score is determined.
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g the course of the study, the test is administered again to

determine the change, if anyl.in the student's empathy for the Chinese.'

The third and final phahe of study focuses upon the idealPlife of

a Chinese comiunity. Although many ideals have been followed by the
. .

Chinese, the most pervasive ideal has been Confucian. To acquaint the

student with.Confuciuso.a case study is most helpful. Furtheri

cussioand slides of the,Teacher's -Day celebration provide a rough

measure -of Confucius' influence in the Chinese'community today. In .

obrief, this approach is a study of different Chinese communities Which

share a distinctiVe Cultural:heritage and a common humanity.

The study proceeds 5.n three phases. as noted below:

-/. The Setting

II. Real. Life

III. Ideal Life

During each phase, the following concepts are introduced:

I. The Setting

is Natural barriers have isolated China from the rest
of the world throughout most of its history.

2. China is politically divided into two nations: the
Chinese People's Republic (mainland China) and
Taiwan (island China).

3. Chinese civilization has developed around the-great
rivers of China. O

4. China suffers from a scare of arable land.

5. China's potential-as an industrial power is limited.

)

6. Agriculture and industry differ between North and
South China. 4

7. China is the arc t populous country in the world.

C
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II. Real Life .°

8. In China,'most people are farmers.

9. In China, the life cycle is distinctivi.

10. Pattarns of living differ within rural and urban
communities :

11. Patterns of living differ tetween rural and ufban
dhinese communities.

,12. The Chinese community is found in Asia and America.

13. Patterns of living differ between communities in-. .

China and overseas Chinese communities:

14. Rural. and urban Chinese communities swe.becoming
more modern. ,

III. Ideal Life

15. The Teachings of Confucius are one source for the
Chinese ideal_life..

ConfwAus taught the "five relationships" as the
ideal way for man to become humane.

17; In the ideal Chinese community, the clan is the
source of personality, status, and values.

18. The ideal life taught by Confucius continues to
influence many Chinese communities.

19. The ideal life taught by Confucius is rejected by
some Chinese communities.

20. The Chinese community is undergoing change.

In order to-develop these concepts, the content of the study includes:

I. The Setting

O

1. Location and Neighbors
A. Asia
B. Eastern Asia
C. between 25 and 50 degrees north latitude
D. North of the equator
E. separated from the United States by the Pacific

Ocean

9

0



.

F. mainland China -,Communist China
G.' island China - Nitionalist China (Taiilan)

.

H. -northern neighbors are the U.S.S.R.,. Mongolian
Republic, Korea

I. Bouttlern neighbors -.India, Nepal, Pakistan
J. southeastern neighbors - Vietnam, CiMlodia,

Thailand, Indonesia, Malaysia, Surma
K. island neighbois - Japan, Philippines,
L. port neighbors -.Singapore, Hon ong

2. Landforms, Rivers and
A.. Greater China (

1.- Tibet
2. Sinkiang".
3. China Proper
4. Inner Mongolia
5. Manchuria

B. landforms and rivers
1. Himalaya Mountains
2. Gobi
3. Yellow River
4. Yangtze River

RiVer'
topogriPhy
1. hilly countryside
2. lowland area in the eastern part of China
3. .mountainous terrain in the outlying regions
4. unproductive lands in.thg outlying regions
5., variation among the regions

D. climate and soil
1. rainfall
2. danger of floods
3. monsoons
4. loess soil
5. amount -of arable land

3.

O

nland) --regions

Agriculture, Industry, and People
A.' agriculture

1. major way of making a living
4, traditional method of farming
3. ABch.of the land, is low grade and requires

machinery for increased production
4. food shortages
5. major areas of production

a. China Proper
.(1) terracing as a
(2) majtr crops

(a) rice - South China
(b) wheat - North-China
use of hand la'ior

scarcity of.machinery and level land
siajority of farmers live in China proper

7/1

farming method

(3)
(4)

(r,)

O

- ,
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. inastry
1. large mineral resources' except for oil
2. "limitedscale
3. two types

a-4 11andPerafc.

b. factory . a

4. location .

a. village
h. cities of North China
c. region of Manchuria

, transportation
:a. short haul'
b... long haul

people

1% population,.
2, rural and urbAn %opulation

, 3. location "eastern partof
4. major cities

a. capital
b. mera popul!ttion

C. location.

most people live near the best farm:land
a Proper

Real Life.

4. The
A.

Rural. Community

an example
1. location - Northern Shensi
2. land
1. Climate
4. homes

a. earth caves
be stone caves

t. life cycle&
'a: growing up
b. marriage
c.- clan
d. miking,a living
e. recreation
1. religion
g. education
h. at age 60

6. people of theocommunity
B. other rural communities

1. mainland China .
2. island (hina
3.. common featurec
'4. traditkmal rural community
5. ,modern riral comirnity

O
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4. New York
5. Iowa

a. Des Moines
b. Waterloo/Cedar Falls

III. Idea] Life

B. Confucius - the Great Teacher
A. biocraphizal sketch

I. born during the Chou dynasty
2. employed by.the state
3. as teacher and author
4. fame after. death

B. personal goals-
1. bring peace and order to his age
2. establishment of a "Confucian". ruler
3. teaching of young people
4. vritinp and editing the Classics
5. a success or failure?

9. Thg Ideal Community
A. teaching of Confucius

1. by natilre, nen are alike
0 2. ran's coal is to become humane

3. learning as the highest form of activity

\\ .4. return to virtue is necessary to solve the
problems of the day

5. the "5" relsti6nship'S
B. the typical Chinese community.'

1. the typical Chinele
2. his personality
3. hiS status
4. his values
5. clan and the Chinese community

10. Real Life and Ideal Life
A. rural and urban communities .

1. mainland China
2. -island.China
3. in As
4. in'America .

B. traditional and modern.cOmmunities
1. mainland China ,

2. 'island Chins
3. in Asir:

4. in America
Con.fIftl Ind the C+Iineae community
I, T7,,ac'-e,r'.. Day Celebration

2, a srr:n1 of the old ways -and cultural continuity
3. ac a. rqide for industrial communities
4. as a guide for peace
3. the continuing importance of the ideals of

Confucius

C



Moreover, appropriate instructions ac

student understanding. Initiatory activities for the unit include:

1. Show slides of the Teacher's Day celebration in Taiwan.

2. Indicate the legation of the two Chinas by use of a map of Asia.

3. Direct the students to identify a mystery place for the next"
unit of study. The mystery place could be indicated bi an
outline map on a bulletin board, transparency, and/otia stu
dentmap. Give clues to the identity of the mystery place
during class discussion.

4. Ask the students to write a letter to a mythical Chinese
friend. In the letter, direct the students:to ask questions
about the community in which the Chinese friend lives.

5. Display postage stamps from around the world and ask the
students to identify the stanps from China. A first day
cover showing the Grand Hotel is available from the Taiwan
government.

6. Conduct a survey of all the Chinese things students see in
their,, own community. Include in'the survey things seen on
teleirision as veil as p3 aces of business.

Play a recording of the national anthem of the lilted States
and then a recording of the,national anthem of Nationalist
China. Contrast and compare the recordings in order to
stimulate student questionS about China.

8. Read from a current travel account of travel to China.

9. Ask the students to draw their image -of Chinese community
life. Later display their drawings On a bulletin board.

10. Bring a sample of Iowa's loess soil to4class and ask the
students to identify its source. In order to do so, request

-the Ptudents to brine samnles of local soil for comparison.
Tipon identifying, the loess soil, initiate discussion of
possible farmirm techninues and community life; then contrast
the Iowa community with the Chinese community.

jcve.f.opmental activities of the unit include:

1. Direct the students to Iccate and identify the two Chinas
and their ne17,11b-1,-1 or, mn outline map.

2. :sage a transparenc on China to indicate the setting of the
community.
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3. Also use the AEVAC transparencies China in discussing the
setting of the Chinese community.

4. Display visual materials such as the Fideler Visual Teach-
IERAids."China" to portray fife in China.

5. Make up several transparencies to indicate graphic information
such as annual rainfall in China, landform map, and urban popu-
lation of China:

6. Show a series of slides of a Chinese rural community. A
useful sourceion the rural Chinese cOmunity is Jan Mrydahl's
Chinese Journey (New York: Pantheofi, 1965).

7. Present a hypothetical situation to students and have the
students play various roles of leader, soldier, poor peasant,
rich peasant, and merchant. One possible situation might be a
rural village where one half of the people were poor peasants
and the rest were merchants, soldiers, and rich peasants. Ask
the students to indicate the kinds of problems with which they
might be faced and how they might go about solving these prob-
lems. .

\ 8. To illustrate life in China today, show the Bee filmstrips
on China.

9. Contrast and compare a rural community in Iowa with a rural
community in China.

10. Contrast and compare Cedar Falls, of 1868 with a Chinese rural
co=unity. A print of Cedar Falls of 1868 is available from
`the Cedar Falls Utilities.

11. Pictorial materials od Chinese homes will be found in the Eye-
gate filmstrips Homes Around the World and More Strange Homes.
Use these filmstrips in discussion of the life'cycle of a
Chinese.

12. For examples of children of China, use the filmstrip Encyclo-
pedia Britannica Children of China.

13. rtilixe "creative dramatics" by having the children play the
role of Chin-Ise children fr.= a rural school going'to visit the

:Ity.

16. Ht-ie the student, role rlay the part of a Chinese leader in a
.Thinese community. Ask them to suggest solutions to the problems
of food shortages, floods. bandits and sabotage.

71 cf thecap:tal of Taiwan. CommIrcial.slides.r.f Tr intti are a, f Tai-.an.

\
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16. An alternative urban ccnmunity in the capital city of main -
land China. For illustrative materials, use the Life film-
strip Peking.

17. Growing up in China can be illustrated by use'of the Eyegate
Nsoundtape and Che-Tsoo.

18. Read from Pearl. Buck The Chinese Children Next Door (New
York: Doubleday, 1942), or a similar story Which indicates
.a salient feature of Chinese family life in an imaginative
fashion.

19. To illustrate the art and culture of China, show the Bear
filmstrip on China.

20. Draw several Chinese characters and briefly discuis the
difference between spoken Chinese'and written Chinese.

21. Divide the class into four groups and have each group read
- a case study written by the teacher on a Chinese community.

Then have each group report back to the class indicating
their impressions of the community.

22. Visit a museum to view Chinese artifacts including a model
Chinese community. .

23. Use two slide projectors'and show two sets of slides simul-
taneously. In discussion of the urban Chinese_community,
show a series of slides on Taipei on one projector. Simul!-

taneously, show a series of slides on an American city on a
second projector.

24. Contrast and compare an urban community in Iowa with an
urban community in China. An excellent source of information
on the urban community in Iowa is the series of articles
"Cities of Iowa: 1985" which appeared in the Des Moines
Register October 13, 1968 to January 12, 1969.

2 . Use the Bee filmstrip liongKongto illustrate a Chinese
community in Asia.

26. Have the children read a brief biography of Confucius written
b7 the teacher. .

27. Show the Life filmstrip The Faiths of China during discussion
of tEt. ideal life in a Chinese community.

28. -Role play with th., students by having the teacher as Confucius
and the students as the disciples of Confucius. Bnre each
studert prep -re o question-he would like to ask of Confucius.
Teacher- re- -rinse world be in the context of the Analects.
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21. Tell several of the stsries-of Confucius such as Helena
Kuo giants of China (!le,, -crk! Dutton, 19E4).

Di3C1.t5S tlith the class the qualities of a good teacher.
Then ssnl.r the cualities suggested in class to Confucius

det!tilnine if Confucius %sec a great teacher.

31. 'ring several model car kits to class. Divide the class
intp several ;Issues ald a;k each group to assemb Athe
model car according to the teachings of Confucius After
'several minutes of frustrated activity, discuss w the
teachings of Confucius do not help in asaembling a model
car or for a nation to industrialize. rose the question:
If you -:ented to build carc, Tsou-d yoU need Confucius?
The answer nrobahis -suld he no. Then ask the question:
If you have to cork -sick other necele to bttild a car,-would
you need Confuclus Tn this -ss the relevance of -the teach-
ing of Confucius zos14 ')n :ndiceted.

0

32. Devise a case stud,: of the svpical Chinese in traditional
China. 'use the case stsd fcr discussion of the ccsmunity
in traditional ass 7-niers Gina.

33. Have students mal,.e ther cssn "Cesfucian 7:stebooks" con-
taining in their words the teschings cf Confucius.

34. Discuss with the class the ssnificance cf holidays. In- the

discussion con:are :27-s cele'srsrisn of Teacher's Day with
the American celehratien of -,eorgs ...7ashinsten's birthday.

35. Direct the cl,s; to search for current articles on China
and resort their findings. Discuss the influence of Confucius
in the events which are renorte8;

Culminating activities of s;se unit-ircluds:

1. Plan the unit to conclude 71th a Teacher's Day. On the last
day, have a lass Cele~sration of the occasion with a Chinese
meal.

2. Have students prens scrasooks of life in a Chinese commu-
snity-Snd includ their own drawings.

3. Contact snsllsh speakins teacher in Taiwan and exchange
tanes and slides of the stlnta wcrk. Person-to-person
contact Ly phone would make for an exciting conclusion to the
unis.

4. Invite an officisl from the Tatman government of Chinese
foreitnstudest tr visit the class.
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S. Take a field trip to a home of a Chinese family in the
community.

6. Have the students write a story of life in a Chinese
community.

7.' Ask the students _to write a pageant of the Chinese community.
Prcince the ppg..ant and videotape the final production.

8. Divide the class into small groups. to work on a mural of the
Chinese,canmunity. The mural could be in four pelts: the
rural conmunity, the urban community, the overseas community
in Mia,\the Chinese community in the United States.

0 9. Publish aapecial edition of a newspaper on the Chinese and
Iowan comMunity. Include imaginary interviews between
Iowans and\Chinese plus student drawings.

10. Pioducea slide/tape demonstration of the unit of study.
Slides of each student's work could be taken and the script
written by the students.

Finally, evaluative activities of the unit include:

1. Measure empathy byusin,1 a matching device consisting of a
list of common personality traits to which the student
responds twice: the first response indicating whether he
thinks the trait is characteristic of Americans, the second
response indicating whether he thinks the trait is character-6
istic of Chinese. If'both responses match, empathy is indi-
cated. Examples of character traits include: peaceful,
hard working, sense of humor.

2. Evaluate level by using a scale device consisting of five
points reading iron all, most, about half, few, or none to
%faith the student responds by selecting one point indicating
his assessment of a series of individual understandings.
For example, the student is asked: How many Chinese follow
the teachings of Confucius? The consistency'of his response
to a series of similar items Indicates the students level.

3. Compose a br!e.f test of items of information on the- ,Chinese
::omaunit-.. eat 1tema should be preferably in the multiple
choice format.

a1Lae c :x .meted stue2ntoutline maps for demonstration of
map skills.-

lnctruct a naLci7 of the discussion pattern in class to
deermine the participators.
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E. rpon conclusion of the unit, ask students to compile a list
of 10 statements' which describe the Chines?. community. Their
efforts will indicate the ability to generalize.

7. Fro= the slides shown in class, choose ten and ask the students
to identify the community which is depicted. The ten slides
should Include examples from'each :if the cormmunitiet discussedin class.

Construct an attitude surver wh.ch would- indicate the students'
nttitude toward the ChInes,?, .'minister the survey prior to
Formal study and at the conclusion of the formal study to deter-
r,21:e an attitude chance.

9. Choose five terms used in class and ask the students to define
the terms.

10. Discuss,with the students,criteria for evaluating student work.
From the list of mutually-agreeab/e criteria, evaluate the
slide/Lane demonstration.

Although
Jfthese activities must le modified for a particular group f stu-

dents, the primary objective of the study is constant: development of an

understanding of the Chinese community.

Iq
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INDIA YS'PF-YIPLE

I this unit, students'I:es!in their !study by preparing to visit

selected villages and cities of India. The student is directed to

pn-e for the trip by planning.in consultation withe travel agent.

llannin3 the trip, an op'portunity is. also provided for. the teacher

pre-

In

to

'introduce inductive procedures to the student. For example, a suitcase

is used to introduce the concept of culture to the student. A stud

is asked to bring a suitcase to class and demonstrate the _prAiti.cal use

-
- .

as a container of thinqs need ortthe trip sucha,s'Clothes, shoes, and

toilet items. The teacher then JsuRRest e suitcase is an idea--a con-
,/

timer of cultural baggage whic!-,. S carried by everyone wherever they

sO; it "contains the wor , family relattons -songs,'and belief of the

carrier. Furth the stles,and forms of a-suitcase change; similarly,

the st -s and forms of a culture also-eiange thus, the student learns

nductively that culture is an Idea and a thing which Changes.

In addition, the teacher

to the student. 6f the cluster

introduces Sen4itivity training proCedures

of relatively independent components

which make up senSitivit7, the components-

snitable for beginning traininR

level

of level and

regard to l;ev

thy are Most

a pre =test of the

component is helpf,111: alerting the class and teacher to the
----

'ince of level, ,ror example, the .Enr.leopedia Britannica film, "Farmers

--"...r4n to the 6,4(s. After the showing, each

rater thr hr:-; racter In tlIc film on a three point.

six rr sits: `- a- -.trance

omit 'dance.

leadership, friendthr

-fait is then tpattern or choice for

"MCI, and 4-iscusned for inii6atin,

member of the

scale 0.(eaCh
06. 6 41
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LeaVing the villa e, the student jOw.eys to !Tadras, Hyderabad,

Bmbay, and Calcutta. The teac,:er directs him to compare-these cities

to cities of the !:nited States. In making a comparison,' the student dis

usses.tht; minimum standard of i t_ving in the large cities of India.

Examples of ':ood, 'shelter, and personal service requiiements in India

are noted in the class discussin and compared to similar examples in

the United States. Finally, he contrasts rural and urban India, and is

directed to contrast and compare rural and urban India to rural and

urban United States: Returrdng hole from Calcutta, the student thus,

becomes more sensitive to a tultral hand between the peoples of India

and the peoples of..,the United FtRtes which is not easily broken by the

.existence of separate nations. India, he has learned, is people.

The study proceeds in three phases as noted below:

Z. A Trip to indIa

II. The Setting
r

III. Urban and c,ural India

During each phase, the follnwinz concepts are introduced:

I. A Trip tiS India

1. India is people

The word "India":hal-neveral different meanings.

The word" ":.tiara *_" is the Indian word for India.

II. 'Jae :.etting

4. The behavior o the people of Bharat is affected by
geographic factors.

5, 7h-:.:.Lena-,lor of the people of Bharat

by avail.:ale resources.

-Ts conditioned



;TT. tri)an and 7'ura]
. .

. The primariro..r. -,-..eop:e of Bharat is the

.famil7.

seoondar- aron t'ne peo7le of Bharat is "Caste."
. -.

In Bharat.* lfac71:, nu-7,rous,

--11-ia7';,!: fn .!!ci rent--ways.

Irse. To Ehniat, .v!.1inc,7s and cities.

e

in Bharat, 7nost. oeonlf_ itve in villages.

12. In viillke .1e. farmers.

clt7 n eopi ,a. nerchants and factor?

7.;W: toether,

15. in O n-harat, 7oa.7 neo-si,? do not have enough 'food to eat.

Ir: -7ini'mur. standard

1 "7

in ill-at.q

of 3f.,-1";.,

in 11:.C11,7%:.

to 17nrove their way

p1 re, car, and

,_irda-l-standinn. Bharat.

In order to de.:elop ther::e t'7. content of the study includes:

i. A Trio to

1 Tf'.2

A. 1.1rnt10- 2. 0 IniA
selecticn itinernry

.-: travel

zoe rostz;

re.lations
no.rcr7.-te clnt'nec

444
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2: Tavel to IrOia
.A.1 time involvei: in air transit

the "closeness" of India
(1.f. technIcal comparisbn

1. local airnort
2. Chicago airport
J. an Frinc;sco airport
4. New !telhi airport

D. .ctisto-r1

personal contncts - a comparison
1. 7.1erican-and Indian travel agen
2. American andlndift airline s ardesses
3. American and I9dian customs fficials
4. American and Indianhotel Perks

F. 7'nitei !c:tats-Enhassi:

II. The Setting

3. (=eogra*7 of India
A: definition of- Ind

1. Tndi.;, and Zn..rat
2. India and ,er 7e subcontinent
3. Tnlia anXSouth Asia .

4. id (4-eater India.
B. 3h. r-it

1. incition

uhtropic zone

trianr,ular peninsula bordered by the
inliaa Ocean to the west and the Bay of
Penal to the east

c. ph7Sical barriers of the mountains
:enter of air routes betoeen East and West

climate
a. temperature

rainfall
c,:--c-re-vat ion

,I. monsoon 'ioninated

of Asia

e. 5c-asons
3. re inns

a. rountains
1ndo-anetic Plains

c. t)e :),..ccrin Plateau
O. fertile plains on the coast

4. land
a. c;Istancen in Bharat--North to South,

to 1.eat
h. :resources,

(1) iron ore
coal:

.r.?) nanRanese.

T.-"To-electric power potential

7 -

.141



III-. Urban and

,

c. land use
(1) 1 ir7,ing

us:1'.)1 e land

(3) !lain c7ons--wheat, rice, suge,r,..tea
pro,,ect!:-Nn vields

(5) food nunnlv
A. tianwo.t,ation

(:; 7ini:r river Systems
1-1( of c..00d harbors

(1) of navie.ai,le internal ,:mterways
(/6 a r ilroad syste-1
(5) acci.ssilytUtv to the West

c. urhan centers
(I) unolanneci, cities
(2) indigenous ci'tic5.
CO conqueror's v.7ties

lnAustrial develonment
( "))_ ac an attraction to the villager

f. nooulation
1) ro'e.r of peonle
(2) percent:rre rural_ people, urban o °pie
(:;) percene of increase in populatic
( ) birtin :Inc! death rates

z!rq:-.,4t7 of -no:lul,ition
A (;)) Iai

cacte

4. :ew De1111,

A. ele ';atie,r1! 'fltild4n71
I. parli:mr.nt,
2. Presi(!rnt's cu
3. muse.ln

B. a con:lrisou
1. the A--erir:m

2. State Cinitnl, 'Toines, Iowa
C. activities of p2r1,11e,

1. oolicccn dirc:tinc traffic
2. ClilAre

wo'nen cho;linZ
4. student nttrniinz college

nemher Parliament
.6. parades

D. maior industries

Village isharat
a :emlArisnn
1. ,':r!e buildin7s of.rew Delhi

the village
2. nennle.
3. .tie "?ar,:1-7rivat"

As

=4
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4. drawing of.9ter.
5. a prayrtr meeting
agricultural way of life

6. City Bharat
A. ether-malor

1. Uadras
2. Hyderabad-
3. Bombay
4. ..Calcutta

B. the means of transportation
1. the railroads>
2. ..planer car

3. foot

C. tp.. mum'standard of4living

2. shelter
:3; personal

4'. service§
5.. total costs

.6. available income

. Village and City Life in Bharat
village:Bharat,
1.. .a:rural'way of life' .

.2. a Poverty,stricken way of life,
3. a traditional way of life
4. a slow moving' of life

a stable and ecure-way of life
6. . standard of living

B. .:.tity Bharat

1. a mercantilt.and.industrial way of life
I.

2; poverty stricken and crowded ay of life,

3. a less traditional way Of lif
4.. contact with outsiders
S. continually attractive.way'ofA.ife for

in village
6. standard of liVing

C. change in Bharat
1. the Biicifh:legagy
2. the:attraction'of-the West

rele,ofthe government
4, the role of.theUnited States

84, Bharat:and.the
) A. in .tiMe

.B. geo.AraphY.

:ocat;on

3. .r,Igions

united States

many Indiana



C. village life
1. a rural way of life
2. tizt of farrow'

production yields
4. standari of living

D. city lift

1... au urban way of life
2.. size of the cities
3: industrial production
4. standard of living

E. change
1. . the Britishlegacy
2. the influence of the West
3. the role of the government
4, the-role of Bharat

F. rural or urban?
1. Bharat as a rural nation
2 'United States at ;. an. urban nation

1
'tiereover, appropriate instructional activities are necessary to

develop student understanding. InIXiatory activities Of the unit include.:

1.. Ask the students to bring 'exmliples of newspaper and magazine
articles' on India.to class.

. .....
7. Indicate:the location and relative:size of-India by use of

lep.0LAsia-and-stAintOUtline.malm.,

, ,,...eds,
3. !ead frOrrt Mark Twain's' Felline, the Ee-or of Twain's trip

to India. .., ,,...,..,.

..,-*'''

4''.'

,

Use the opaqueprojecror to MIRO pictures. of India, from a '

recent periodical such 38 tVjuly 12..i 1966 tissue of Leek,
ti - .-

5. Read a fable to the'claWs.

6. Introduce thela*i.by,a cpntrast and comparison of parades-in
Cedar Falls ,,atria New Delhi...

.,"

7. Review,:'` recent episode of a television Show:which is set in
Incia:

.

-ie
-

8;Arave the- make a list or the-"fac.L" thy kry.:.w :1-.eut liidin.
. .

4/. Use the'lIst in adopting future lesson 'plans:

:WelOpmental ActIvAtiqS of the unit include:.

.

.,:e

e

A-- L. Plan a trip to 'India by ir kilwi have. students work out the...,

,e . 'Limes, dlntances, .ind cf/Its or the trip.
../

9
2., Plae(3 !.he route to be taLen cn an olltline map.
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3. Invite a travel agent to class and discuss the necessary travel
sxrangements to be made.

0
4. Invite the school nurse to discuss the innoculation one Must

receive before traveling abroad..

5. Bring. a suitcase to class. Ask the class what they would
need in their suitcase in order to travel to .India. Note on
the.board. their suggestions. Next, ask the class what other
people might Plate in theirsuitcisea,' and note thesp,on%the
board. Finally, suggest the possibility of the suitcase as.
an.idea and ask what ideas people bring along, their. travels.
In this way, students can inductively.be led to an understand-
ing of .the concept of culture.

6. Use a flashlight and globe to introduce the discussion of
the seasons,

7. Show a set of slides depicting the local airportothe
Chicago'airport,,the'Saa Francisco_ airport, and.theNew Delhi
airport', and discuss with the-Class the apparent similarities
and differences.

n

S. Borrow the film #718 Plane Talk from the Northwestern Bel]:
Telephone'Company and show to the.cliss. The film gives
the viewer a.ride beside the pilot of a jet airliner and
takes'him into themajor airports.

. Write a letter of inquiry for inforMation'to the Embassy,
of India. Ask to receive' the India News.

-
10. Invite an aiV.;inie'stewardess to class to discuas hers experiences

as astewardess.

ShcO'slides of city and village life in India.

12. Use visual materials such as the Fideler's Visual Teachirig
Aids' India to portray life in'village India.

.13. Show the film India: The Land and People .to introduce theMN.. all=1 M11
geographic study of India.;

.

14. Use .the filmstrip. materials on IndiaiaVailable from the kudio-
Visual.Center of the University of Northern Iowa.

15. Borrow relevant filMs from the Information Service of India,
Embassy a India, 2107 Massachusetts Avenue, N.'W., Washington,
D. C. 20008,

16. Role play with_the studenta by having the teacher be the
.';tour .guide and the students he the tourists. Air India or

. ,.'the:Information Service of India will furnish descriptive
materials. . .

a
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17. Simulate conversations with the people in village India by.
extracting from Kussum Nair's,BlossoMa in the Dust (New York:
Fraeger,.1961).

18. Work out in class the density of population in selected irdian
cities. with the density of population in Comparable American-
cities.' Cpmpare in class. Also, tompare.the preditted popu-
lation densities for 1975 and 2000.

19 Draw a chart of the minim= standard of:livjng for Americans
and for Indiana. Compare in Clast.

. .

Igs`-20. Use a TrOjectual to illustrate the urbaniZation process,m
India compared to the United States.

.

.

21., Read to the class seleCtiens from imaginative literature to
indicate. the nature of liTe.in village India.,

22, Preparee.projectualmapeap Use in the
class to illustrate the relatiVeAsolation
and location of the 'fields. .AnAnformationsouree'iS Seymour.
Fersh Story of Inia'.(New York: McCormick- Hither, 1965).

01:

23. Build a diorama of.an'Indiat village.

.

24. Havethe students role play as visitors to Indies wh'areasked
to presqnt a brief program on things they found different:.. n
India.

0

'25. Utilize a set of transparencies fqr comparison of Bharat,
United.Statesi-and'Iowa:

Assign groups to prepare a visual report contrasting and compar-
ing Bharat .and Iowa. -Useful sources for the ..latter include the
Palimpset, and the Iowan; for the former, the Illustrated Weekly
of India.

27: Contrast and compare a recent television show set in India with
the image of India Aepicted,inthe text..

28. Organize a student clipping and pamphlet file on Bharat,

29,. Use, the current newspaper for discussion and newsaccounts of
Bharat.

30. Have students prepare a bulletin board on'Bbarat.

31.-Contrast and:campare a copy of the Time of India with the Des
Regitter. 0-
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32. Discuss. in class the diffe ences. and.similarities of life in
village and city India. Contrast and compare with life in
village and city United States.

33: Have the students prepar ia fOlder"for each class day devoted
, .

to study of. India.

34. ShOw.the film Asian.Earth as.an example of life in village
India.

35. Divide the class into flour groups and have each grOup read'a.
case, study written ,by tihe teacher. The case atudy would be
of lout different Indian villages, each with.a particular
characteristic. Auseful source of information- "is the article
by J. Anthony tukas'"ViIlage:of Hunger" New York Times
_October 2, 1966, p. 3Q.

36. Draw a timeline of Iowa and India's history on a projectual.
Discuss thehistorical difference between the two cultues.

.37.. Plant Some rice in.milk cartons, and.have several students
cultivate the rice,

3 Contrait and cnmPare the "sacred cow" with the automobile in
the United States.

39. Have the studenta'mike a map indicatingthe major resources
a

. and industries of'Bharat. .

. . .
. .

. 40. Show the fillit.FarMera of India. 'The film is .dated but still
-useful commentary on rural life.

41. Write a works:.eet on "things to look,for for-siudents.to
completes;hey study aboUt India. The worksheet could Con-

.

'tain a list of examplestof familiar things which,the'students
are td--check'fot their presence in India.

.e
.

,

42.. -Make a student's version of the puzzle map. of India used for
the bulletinboard, "Can You Put Me Together?" a

434 .10 demonstrate the relative population density ofIndia, use
student outline.map of India and the United States of identical
scale and a box ;of kernel corn. For 'each kernel, assign a
representativemmber of people such as' 1 kernel in 4 mil ion

. people,. Direct thestucients'tO place the kernel on the map
This activity. could be also' useful in depicting' population
distribution.

. Arrange.a reading table with books and Magazines on India.
Use the'"Books from,India" and American materials.

45.. Visit a'mUsellimto view artifacti from India.

0
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Culminating activities of the unit include:

. .

.a. Have a "Visit India Day" by preparing a luncheon of Indian
food, displays ofstudent projes,and Indiawartifacts.

2. Invite,an Indian exchange student.to yisit with:the class.

3. Make a muraldepicting the trip taken to India.

4, Present simulated Voice of America 14ogiaMs on American:youth.
views India, during which Students would discuss their images
of India.

5. :Exchange letters and Slides with a class in India.

6. Divide the class into Small groups and have each group report
on one aspect of Indian life and compare the aspect with,Ameri-

.
can life .

Finally, eva.luative activities of the unit include:

1. ..Measure level by using'a three point scale which is applied
to' visual materials such 'as the Encyclopedia Britannica Film
Farmers of India. ,First, show the film to the class. Then
ask the class to-rate.the boy characterrin the film on the
three point scale as to the traita.of self- assurance, leader
ship, friendliness,feeling, pride, and confidenCe. The'
pattern of choice-t'or each trait,is,then tabulated and ana-
lyzed for indication of level.

.

2, Evaluate empathy by making-a list of'hypothetical typical
Indian characteristics. Ask. the students to respond to each
of these interests as would atypiCal Indian and as'a typical
American. .Taliulate and correlate the responses. .Erapathy
would be:,indiCatedby the number of times a student responded
similarly 02A:typical Indian and as, a typical American;

3: Compose a test of:information. Quiz items should bp prefer-.
.ably in the multiPle'choide format. !

4. Appraise completed student outline.maps, diaries, and reports
as to student accomplishment in map, writing, andoral skills.
If ajolder_is_completed by each student, evaluate the:students'

.

161ders on-apoint basis by assigning a point for completion
of the assignment and an Additional point' for abt.../e average
achievement for an extra credit asSignment. A set of 10 assign-.
ments would total 20 possible point6,-

5. Devise a matrix of. the discussion pattern to determine.the.
participants. :An observer or teacher's aid could carry out-
this task. '?

31
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6. Upon conclusion of the unit, ask the students to write -what
they feel is the greatestdifference and the greatest simi
larity between India and the United §tates. Their efforts-.
will indicate a sampling of the children's-fibility to ,con-
trasr and .compare as.well,as ability to generalize.

klthough tacse activities must be modified fOr a particular group of stu:

Beats, the primary objective of.the study.is constant:

underStanding'sf riiral arid urban India.

development of ano_
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BIBLIOGRAPHY.

Although limited, a variety of supporting'printed materials on

. .

China and India are available to the teacher, Especially noteworthy are

solirnes which describe possible approaches to teaching about Asia,'refer-

ence books childrent'i books, and bibliographic guides to further-reading.

ARproaches

In regard to possible approaches, a distinctive methodology for

teaching Asia has yet tobe'developed.. However, several general suggestions

are noted in the National Association of Secondary School Principal's

Bulletin of January, 1967. A complementary issue of Intercom October, 1968,

also suggests current approaches and reports on social studies projects

concerned with teaching world affairs.. In addition, DaiAd MallerY's Asia.

and Africa (Beaton: National Council of Independent Sehools,'1962) dis-

cusses programs and propoSals f r.teaching Asia-in selected independent

schools.
0

Moreover, several teachers in the university have authored guides to

teaching about China, India, and.Japan. Particularly useful in teaching

about East Asia is Harold Hinton's Major Topics, on China and Japan (New

York: Institute,of Pacific Relations,:1957). Compiled from aSpecial

Harvird SUMmer School Offering on the history of far eastern civilizations,.

Major Topics includes -short essays in'capsule form on various,. topics on

.China-and Japan. A bibliography is also ,included.

Specific guides to teaching about China and India include: Carring-

ton Goodrich's A Syllabus of the. History of Chinese Civilization (New York:

China.SOciety, 1958). and Joseph.Elder's'Civilization of India Syllabus,

(iadison: University of Wisconsin, 1965). Elder's Syllabus is more recent



accompanied -by Articles And ExCerpte to Accompany the Civilization

of India Syllabus (Madison:. UniVersity of Wisconsin, 1966). Goodrich'i'
. .

SyllabusWas Published originally in 1929, but hislieen revised. A more

Current guide on ChinaNis J. Centzler's A Syllabus\,Of Chinese Civilization
.

(New York: Columbia, 1968).- All, of the guides 'however are intended

for university students or-adult'groups. But they are useful to. the
.

.

teacher for,- suggestions a. to the organization of content.

,
Recent developments,.however are noted. in the Yearbooks

Education, published by the Natiorial COuncil for. the Social Studies. Of

particular interest is the'1954. Yearbook entitled Approaches to an Under-
._\\.

standing:-of World;A airs,-Oraihington D. C.: National Council for the

Social. Stud es:,4990:. Although dated,Alis--Yearbook contains basic infor-

jma5on-On Chinarast ansiSouth..Asia, India and Pakistan. Useful sugges-

tionsfor'teaching an understanding',of world affairs are also, included.

Also of interest is the 1964 Yearbook entitled New Per4peCtives'in World
-

History (Washington-De Nationa-council for'.the Social. Studies

,

/
1964). This Yearbook notes new perspectives, on'EaetAsia and India; it

also .comments on the study and.tea9ch of world history'in-thesetondary.

schOol. More current, howelier, is "Asia: the New, the Old, the Timeless"

a special issue of.Social Education November, 1969.

. ReferenCe Books

Also useful are reference books which provide information on Asia
. a

and the world. Moreover, reference booksare immensely useful

'correlating'svents in ti.,..merand space in order to gain a general peripic-

tive of Asia.: referene'books provide answers to specific

a.



questions and indicate sources for further reading: Of particular

..value are atlases, chronological
tables, decUmentsvhandbooks, and

general accounts Of . Asia, China and India.

Atlases'

Two general atlases useful to the teacher are:' Sjoerd DeVries'

An Atlas of World History (London: Nelson, 1965), DeVries' Atlas is

based on,the author's Elservier's Historische Atlas and contains.excep-

tionallrclear plates. Maps on Asia in DeVires' Atlas include 'Asia.iin

the nineteenth century, India.and Burma, 1756 -1914, India in the time .

of Clive, Japan, 1854-1954, and the Middle East to 1960. Rand McNally's

Atlas is an atlas.of, one-hundied-and-twenty maps illustrating the hiev-

tory of the world since ancient times:. Designed primarily for use ino

the.United States, Rand McNally's Atlas indicates greaterAetail as to
-

.

Europe and North America.--ASid is depicted.at successive periods of

its history.. Pages'of explanatory text are also.interleaved with the::

:

Of.:.partieular use are the available, atlases on China, .India, and

Japan. A. very useful atlas on the history.of China is Albert Her

_ .

Historical Atlas'ef.China (Chicago 1966). Based on He nn's-His

torical-and Commercial Atlas of China publ h in 1935 by.the HarVard-

Yenching'Instituie, this.neW.edi on contains fifty -three mal4and

Many"Colorplates..' Particularly useful are the maps on the Manchu

nn 's

Empire and the European powers, and the Ching dynasty. For India, one
.

of the better atlases is Cuthbert DaVies' An Historical Atlas of the

Indian Peninsula (New York: Oxford, 1963). Davies' Atlas contains 47

O

t
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maps on India. _Especially-Useful for study of ancient and medieval India,'

Davies' AtlaaIilso contains maps. on modern India. Theplates are excep!

tiona, y-clear and notes areprovided for each plate.

Chronological Tables

Events in Asia, orcourse do r,ot occur-in isolation from other events

in the world. Further, correlation of events by the teacher aids the stu.,

dent in understanding the external as well as the internal dimension of

events. Particularly useful in'despelling the myth of isolated events and
4

1

forcorreldtion of events are: William Langer's An Encyclopedia World

History (New York: Houghton_Mifflin,.1956), Maria Penkala's A Correlated

History of the Far East (Tokyo: Tuttle, 1966), and S..H. Steinberg's

Historical Tables (New York: St. Martin, 1967).
4 4

. The Encyclopedia of World History is the successor to Karl Ploetz's

Epitome of History which was first translated into English in 1883. The
,

present edition is the, revised third edition and includes events from

1945 to April, 1952. Primarily a political history, the Encyclopedia of

World History is a handbook of historical facts.in chronological order
r. .

.

'
.

. , l
.

with a relatively smooth narrative. A composite work, thencyclonedia'
-

of World History was edited by William Langer. .Maria Penkala's A Cor-

:related History of the Par East.is more sharply focused and provides'

chronological tables.and maps. of China, Korea, and Japan. The correla-.

tion by Venkala is among these three, cultures and related events. :Very
.

.

detailed A Correlated Historyof,.the Fat East must be supplemented with

view.

chlonological tableS in order to ittainan,Asianview.or a world

:
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Finally, S. H. Steinberg's Hidtorical Tables enumerate the major

eveats in the hidtory of civilization from 58 to 1965 A. D. Compiled

in the belief that civi_ 'ation is &cooperative achievement and a common

i'-age, Hidt,...rical Tables nevertheless is predominately the history

of the-Bricta Commonwealth and the .United States. The Tabled' are arranged

in six columns which detail the relations ofpowers,,constitutionaki

history, economic htStory, natural science, and cultural life with some

variation for earlier times. Espealally useful for correlating major

events as seen by.an Englishmen,ilistorical Tabled Provide-the:bones of

Britiskilistorywith the.flesh supplied by the'Cambridge.histories.

Documents

In addition to:atlasei and chronological tables, collections of

documents are most helpful. Of particular value are: William DeBary's

Sources of Chinese. Tradition (New York: Columbia, 1960) and Sources'of

Indian Tradition (New York: Columbia 1958). Both collections include

introductory notes to each document.

0

Handbooks

Supplemnntingthe infoimation in the chronological tables and

atlases are handbooks. Two useful handbooks are:. Handbook of Oriental

History (London: Royal Historical Society, 1966) issued by the School of

-Oriental and African Stuites of the University of London, and Guy Wint's

Asia, A HandbOok-fNew York: Praeger, 1966); The Handbook of Oriental

. HistOyi contains sessions. on India, China, Japan, as well as on South

Each secti;..n is written by a specialist who provides a guide

pc romanlzation of words, names and titles, place names, a select glossaryi

sy4:-..emr Yf dating, and dynasties and ruleis.-- The:,iSchoo1"of Oriental and

7-
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African Studies also provides a companion volume describing historical

writingson the peoples of Asia - Historical Writing on the'Peonles of

Asia (New York: Oxford, 1961-62).

Very different is Guy Wint's Asia, A Handbook which contains basic'

information on,each country ini.Asia. In addition, Asia, A Handbook .coh..,

taine essays of political, economic, social, cultukal, and religious )

.aspects of Asian civilization4. Post war'treaties and agreements are

also noted. ASia, A HandbookN,Q.,'current to March, -1965..

General Accounts

Finally., general accounts provide syntheses of the events.in Asia:

These general accounts inClude,g graphics -histories from differing

points,of view, and a continuing during the time 'of the events

describea:N The latter is repres nted.y the,AnnuaiRegistersor.a'Wew:

of the History; Politics, and Literature (London: Longman;.1758.71963).

An English'sOurc, the Annual Review provides a running Commentary on 7

-7----7 ..

the affairs of the British empire and the world. Especially valuable .
_

are the early editions of the Annual Re g istar which reprinteddebates

.

iwthe House of Commons.

Accurate geographic description, of Asia is also necessary. Three

y's Asia's Lands andpeoples,:

Norton Ginsburg's The.Pattern °of

, and L.Dudiey Stamp's Asia: A:

7
York: Dutton, 1962.). Cresseyri.

basic geographies are:. George Cresse

(New York: Houghton. Mifflin, 1963),

Asia (New York: Prentice Hall, 1958)

Regional and. Economic Geography (New

Asia's Lands has often been cited as.

single volume reference geography on

the most complete descriptive,, .

Asia.. Ginsburg's The Pattern of

t

O



i

- 33

Asia is more of a cultural seogiaphy which emphasizes the social science

7proich. Stamp's Asia, however, is the standard'geographic text on Asia.

Aqrst published' in 1929 , Stamp's Asia ienow in 'its eleventh edition.,

milarly, accurate-histories of Asia are also necessary. The

major En lish histories of Asia are included in-t*CambridgeModern

History. (Lo don: Macmillan, ,190971926).. . EipeciallY: useful is VoluZie.7

on the United tates (1906), Volume 11 On the Gro4th of Nationalities.
..

(1909), and'Volu 12 on the LatestAge (1919).' The CambridgeMcidern

HietoryWas.ieplace by the New Cambridge MOdern Histkv(Cambridge:

University Press,
EspeciaIlkuaeful in ,thiaseries'is

Volume .8. on the American and French Revolutions (1965),.Voliwidit9

Wat,and Peace In'an Age of .Up eaval (1965), Volume' 10on the Zenith of

European:Power (1960),,and VoluMe.11 on Material Progress and World Wide

Problems (1962): Both series include bibliographies and are written by.
a number of authors..

0

Four major American histories of Asia are: Paul Clyde's The Far.

East (New York: Prentice Hall, 1958), Paul Eckel's The. Far. East Since

.1500 (New York:..HatcoUrt, 1947), Kenneth' Laiourette's A Short History,.

of:the:FarEast (New 'Jerky Macmillan,. 196e), .and p.:NyeHteiger's A

'History:Of .the .Far East (Boston: Ginn,-1936).-°The.books by Clyde and

Eckel'pertain to,eastern and southaastern. Asia; however,.Clyde focuses
. .

upon Asia during,the..:41.ineteenth' and twentieth centuries and Eckel on

Asia sinee,1500.. The books by Latourette and Steiger also discUis

southc:rn Steiger's'book is more detailed; but Latourette's book

is more recent -- now in0.sitn fourth edition. Lacking from both Ameri-

can and English accounts, however, is ihe Asian point of view. But

,
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relatively few Asian histories of Asia fiave pet been written. One

exception. is Kavalam M. Panikkar's Asia and Western tomitiancer

1,moUthe Vascoda,pama EpOch of Asian History, 14987.1945.(Londou:

Allen,. Unfortunately, Panikkar's'disCusaiim Is marred by a par

tiian .review. -of Western contacts with Asia since the time--of thegreat

discoveries.: Yet, his thesis Of.the.essential unity, of the epoch and

its demonstration of:the limitations of sesower'is thought provoking

and merits attention.

0

c.

.0 A
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. CHINA

General accounts of China by Western writersinclude: George

tressey's China's geographic FoundationNewlratk:. McGraw-Hill, 1934),

C. P. Fitzgerald's.China: A 'Short Cultural History (New York: praeger,

1961), L. Cairington Goodrich's A Short History of the Chineie'People .

(New York I Harper, 1959), kenseth Latolirette's The Chinese: Their

History and Culture. (New York: Macmillan, 1964), and.T.. R.Tregeirls

ahe Geography of China (Chicago: Aldine, 1965), Of. these general

accounts, Cressey's Chine; Geographic Foundation and T. R. Tregear's

The Geography of.China are standard geographic descriptionsof China.

Similarly, the works by Fitzgerald, Goodrich,'and Latourette are

the standard historical accounts of China., Of these accountav_Latourette's

The Chinese is the` most cpmprehensive and most widely used., First pvb-
. \-

'lished in 1934, The Chinese 'is divided into two volumes. .Volume 1 dis-

cusseSgeogtaphy,.the beginnings, and the various dynasties; Volume 2

is a'topicai discussion. GoodrichhortHIstomis less comprehem-

.sive but more. readable hisprf China.',,ritzgirald's A Sh.ort Cultural

H story is alio.lesa coMpreheni ut-dOeS:deVotespedial attention
.

. .

,

'to .thoUght,:art an

O

ccntnis ChingSe'-:wiiters ude: -'Chranvtu-
.

,Hu'

Lint- My

4-taien: -Hump Relatio rea File,
,

1- 9 69),s .- 'an> ang

..... ..

COOtry and My Pe 14&7-Yeikv .Reynal,'1935) -Both authors,
. .

..--<"... :
,. - ,..--

....--
.

--holue r are '!. ernize7e-Chinese; yet; 'each do communicate the flaVoi9.......0

cu Acurc:. Lin i s a Country-T.-end a People is an older work .

---- ...---"""----- . ?).

whic: .reflecta ideal!..zed-ii-aditional, intellectual'and aesthetiC values
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0_,
of China's upper classes. Chang-tu.Hu's China' is amore scholarly

work.drawnfrom the Human Relations Area Piles. However, Hula inter7

pretatiOns of the Chinese character, are open to question.

A recent general account by a Chinese author is China in Crisia

(ChicagO: UniVersity of'Chicago 1968). Edited by Ping -ti Ho, China

.

Ping-ti Ho's "Salient Aspects of China's Heritage," Norton Ginsburg's

in .Crisisis a collection of essays written by specialists and published

in two volumes. Of these -essays, three are particularly outstanding:

1.

"On the Chinese Perception of .a WorlOrdet,".ind S. N. Eisenstadt's

"Tradition, Change, and Modernity: :Reflections.on the-Chinese Expeti-.

ence.". Ho's essay is valuable for reviewing the sweep of Chinese

/history whereas Ginsburg's essay is useful-.for desCribing the tradi-

:',*tional.model of world order-for-the Chineeet.and Eisenstadesessay

for dgtailing the major stages'in China's encounter with modernity.

India

General accounts of the history of India. by British authors

include: John Allan's The Cambridge Shorter History of India (Cam-
I

bOdgel University Press, 1934), PerciVal Griffiths' British Impact on

India (Londoti NcDonald, 1952), William Moreland's A Short History of-

India (London: Longman,A957), Hugh Rawlinson's A Contiie History, of-

the Indian People (New Yoik: 'Oxford, 1960), Oskar Spate's India and

4. Pakistan (London:. Mathuen,.1967), and Thomas Spmees.Indli.,Takistan,

and the West (London: Oxfordj952).

c

Of these accounts, Spate'S Indian and Pakistan is a general and

regional geography whiCh discUsses thaJand, the peopl an4,seonomy,
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and the "face of .the land". The Other general accounts are 'primarily

historical accounts. Allan's Shorter History of India is' a .political

'history. of India to 1919. DesignedAid a component of the Cambridge

P.irtory of. India, the Shorter History contains a chapter on Warren.

HasEings and the Regulatdry Act andalso a'chapter on the establishment'

of the East India Company as the supreme power in India. (1784-1810..

The second edition-of`the Shorter History also confaine(a Chapter of

the last phase (1919 - 1947).

,Another*lort.history is MOreland's A Short History of India.

First published in 106, Moreland's Short History is one of the better.

- texts'in Indian history. Included in the earlier editions of Moreland's

Short History is.an appendix on Indian nomenclature and chronolOgy.

Similar to Moreland's. Short History is Rawlinson s A Concise History of

the Indian People.__ Covering the period from ancient times to 1947,

:the Concise History is very well written and, indee4 is a popular

account. Designed for. the student preparing.for the matriculation

examination of the Indian universities, the Conciee History,comments

specifically. on the foundations of the Britishrule in Book III,

.entitled Modern India..

More:eXtensive is Thomas Spear's India ,Pakistani'ind the West.

In India, Pakistan, and the West Spear surveys Indian history, dis

Cusses'the BritishcOntribution and the. Indian response!, and also'

in .Ludes materials on the.posi-independence perioci:. A more interpre-

tive.account, however, is Percival'Griffith's British Impact 'on India.

Primarily 'concerned with the pre-'4utiny'period of Indian history,.

Griffith's.atcounticontains a chapter on the East India Company-and is
. .
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especially valuable for informationon economic change in British' India.

Fihally, two Indian general accounts are: Remesh MaluMdar's The

History and Culture of the Indian people (London Allen, 1957), and

Javaharlal Nehru 's The Discovery of India (Calcutta: Signet, 1946). Of

the two accounts, Nehru'S'Discovery of India is the betterintroductory

survey of the history of India. Written by Nehtu in prison during April

to September; 1944, 'the Discovery of India is a major statement on. the

history -pfs:Indiaby one of India's 'greatest leaders. In contrast, The

.Historyand Culture. of the Indian.People,is a composite, scholarly work

written by specialists. 'Intended as an Indian version of the Cambridge

histories, The Hi-story and Culture of the Indian People contains comment

on British "Paramountcy" and imperialisth in VolUMe 9.

ti

1
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Children's Books.

In addition to reference books, supplementary materials are

necessary in order to provide for individual differences among students.

Currently,available children's books on Asia, the Chinese. Community,
o

and the people of India Include:

Asia

Title'
\

Africa and. Asia. New York, Childrens Press; $6.00

Betz, Betty. Betty, Betz in Teen Asia. New York,
Random, 1951.

Reading Level

Grades 7-12

Grades 7-9

Price, Christine'. Cities of Gold. and Isles of Spice. Grades 7-12New York, McKay, 19657"
o

Quinn, Vernon. ,Picture Map. Geography of. Asia. New York, Grades 3-up
Lippincott, 1963.

Ceylon

Maxwell-Lefroy, Cecil. Land and people of Ceylon. New Grades 6 10
York, Macmillan, 1965

Wilber, Donald N. Land .and People of Ceylon. New York, Grades 6-10
Lippincott, 1963.

.

. . .Zinkin, Taya. India and Her Neighbors. New York, Watts, Grades' 5-up1968.. s,

lb

ti

4

0 I.

China
.

Appel.; ,Benjamin. Wh.:the. Chinese Are the Ain They Are. Grades 6up
'New York, Little,.- 1908.

Bertram, James M. Young Traveler in China Today. New :Grades 7-110
York; Branford, 1961.

Bryans.D. Land and People of China. New York, Macmillan, Grades
1965.
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Reading Level

jtur land, Cottie. Ancient China. New York, Dufour, Grades 4-8
1961.

Caldwell, John C. Let's Visit China. New York, Day,
1963.

Geis, D.,, ed. Let's Travel in China. ..New,York, Child-
ren'S Press.

.

. Joy Charles R. Getting i.2:Know the Two Chinas.
York, COward,, 1960.

Liang, Yen:
1961.

14n,"Yutang,
' 1959.

Happy New Year

.Chinese Ha of

New York,

Life. New

Grades 4-8

(, Grades 3-6

Gradee 2-6

Grades 1-3Lippincott

York, World, Grades 6-up.

Loewe, Michael. -Everyday Life in .Early Imperial China. 'Grades 7-11
New York, Putriam, 1968.

Lulav Peter. 'Great Itg. in China. New .York, Abelard,' Grades 1=
1963..

Pine, Tillie S., and J. Levine. Chinese Knew.
York, McGraw, 1958.

Is No Loner A Color.. New York,Scovel, Myra. Red
Friendship.'

. Spencer, Cornelia. Ancient China. New York, Day, 1965.

. Land of the Chinese TeOPle. New York,
, .Lippincott, 1964.

Made in 'China. New. York, Knopf, 1952.

Hong 'Kong'
.-,..Darbois, Dominique. Kai MinB, .of l a Kong.

. ,York, Follett, .1960.
New

D.., ed. tee u Travel in Has Kong. New York,
Childrens Press:

11.-!rrmanns, paiph Lee :Lan Plies the Dragon Kits.
,

New York, .Harcourt, 1963.

Joy, Charles R. Getting to Know Hong Kong. :Neg, York,
,Coward,

Grades K-4

Grades 3-6

Grades 5-10'

Grades 6-10

Grades 7-11

Grades 3 -6

Grades 3-6

'Grades 2 -4

Grades 2-6

. o.

t .



Sasek, M. This is Hom152is. New iork, Macmillan, 1965.

,Schloat,. G. Warren, Jr. IAGow4 A 3,21:1A-Inossaliv,
- New York, Knopf, 1964..

Vittengl,. Morgan J.. All Round Hong:Kong. New York,
.Dodd. 1963

All Round Hoig Kong, New York, Hale 1966.

World Friends: In ilou Kong.arld- Korea. New York,
Friendship Press, 1962.

India

Bothwell, Jean. First Book.of'India.: New York, Watts,
1966.

Story of India. New. York, .Harcourt, 19.2.

Bryce, L. Winifred. India: Land of Rivers. Ne4 York,
Nelson,1966.

Caldwell, John C. Let'a
1960.

Visit India. New York, Day,

. Our Neighbors in India. New York, Day, 1960.

Cooke, David C. 'Dera: Village in India. New York,
Norton, 1966.

Daniell, David S.
Thoughts.

Darbois,- Dominique. Lakhmi, Girl of India. New York,

Follett, 1964.

India; Flight Four. New-York, Merry

Fairservis, Walter .A. Indi

Geis', D., ed.Let's Travel
ren't-:Pres9-.

Gidal,.Sonia, and Tim. 1.42

Pantheon.., 1956.

New York, World, 1961,

in.India. New York, Child-

Village in India. New York,

Hampden, John. Picture History of India.
Watts,.1966.

Katz, Elizabeth.. India in Pictures. New, York, Sterling. Grades' 3-7

New York

Reading Level

Grades 44

-Grades 2 -5

Grades 5-8

Grades 6-12

Grades 1-6

-,

Grades ,

Grades 7-9

Grades 6-10

. Grades 4 -8'

Gtifiles 1-4

. Grades 6-9

Grades. 4-7

Grades 14--

Grades :6 -up

,Grades 3-7

Grades 4 -8

0
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Reading Level

Lamb, Beatrice.. India. NeWYork, Macmillan, 1965. Grades -12

Laschever, Barnett D.. Getting to Know India. New Grades 2-6
York, Coward, 1961.

Millen, Nina. Children of India. New York, Friendship Grades 1-3
. Press, 1954. .---7-7.

. 0

Modak, Manorama..,:Land and peoplaof India. New York, Grades 5-10.
!Lippincott, 1960.

Myron,: Robert, and Abner Sundell. Two Faces of Asia: Grades 6-up
India and China. New York, World, 1967.

Grades 2-6

Russell, Jack. Clive of India. New York, Putnam, 1965, Grades 7 -10.

Schloat, G. Warrenf Jr. Uttam, A' 2,22of India. New Yoik, Grades 3-6
Knopf, 1963.

Norris,. Marianna. young India:' Children of India at
Work and at Play. New York, Dodd, 1966.

Sen, Gertrude. Pageant of India's, History. New York,. Grades 8-12
McKay.

Silverstone, Marilyn, and Luree Miller. Bala, Child of Grades 1-3
India. New York, Hastings, 1968.

Spencer, Cornelia. Made'in.India: Story of India's
People. New york, Knopf, L963.

Tfiapaz; Raj. .Introducing India. New York, Taplinger, Grades 6-10
1966.

Watson, Jidi'W. India: Old Land, New Nation. New Grades 3 -6
,York, Garrard, 1966.

World Friends: In India: New York, Friendship Prase. Grades 2-6

Zinkin, Tayae India and. Her Neighbors'. New York, Watts, Grades-5-up.
1968.

Grades 9-11

. .

Bothwell,'Jean. First Book of Pakistan. New York, Wafts, Grades 4.66
1962.

Caldwell, John.C. Let's Visit Pakistan. New York, Day, Grades 4.1.
1960.

Feldthan,-Herbert. Land and People of Pakiatan. New York, Grades 7-9
.

Ylr
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.Lang,Robert P. Land and People of Pakistan. New
York, Lippincott, 1968.

Reading Level

Grades 7-up

.Laschever, Barnett D. Getting to Know Pakistan. New Grades 2-6
York, Coward, 1961.

Zinkin, Taya. India and Her Neighbors. New York, Grades 5-up
1 ;968.

.

,

Singapore

King, Seth. Getting to Know .Malaysia and Bingapore.
1 ,

0, New York, Cowar 1964.d,

Moore, Joana. Malaya and Singapore. New York,. Mac-
millan.

o

Grades 2-6

Grades 7-8
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For Further Reading

Finally, bibliographic guides to further reading include: the

American Historical Association's Guide to Historical Literature (New

York: Macmillan, 1961)the HarVard Guide to American. History (Cam-

.

bridge: .Harvard, 1954), and G. Raymond Nunn's Asia, A Guide to Refer-

ence Books (Honolulu: University of Hawaii, 1967). Each guide is

useful for differing collections ofmateriais, The American Histori-

cal Association'S'Guide, for example, is useful for identifying major

scholarly works on Asia, China, India, Japan, and other areas of the

world, A'successor to A Guide to Historical Literature (New York:'

Macmillan, 1931), the American Historical Asiociation's Guide includes

citations of.191000 works selected and, often, annotated by specialists.

Works included in the. Guide are primarily political, economic, and

sozial historical accounts, and some accounts of the arts and music.

Citations Of materials on Asia include the:ancient Orient, early history

of Asiatic peoples, the Muslim world, and Asia since early times.

In contrast,, the Harvard Guide to American History IS primarily:

concerned with Ameritan history. Edited by Oscar' Handlin. the Harvard

Guide contains critical essayd, bibliographies, and evaluations of

sources. Indeed, the'Karvard Guide is more detailed than the. Ameridan .

Historical Association'S Guide; howevero.the scope of the Harvard Guide
.

is.more iiiite4--Helevant±materials on Asia are found'in the diplomatic

history sections of the Harvard Guide. Finally,G..Raymond Nunn's Asia,

A Guide to Reference Books is explicitly designed as a guide to materials

on Asia. Originally.distributed in 1967; Nunn's Guidel.ncluded foreign



0

4%1

43 -
Reading Level '

Lang, Robert P. Land and7People of Pakistan. New Grades 7-up
Yoik, Lippincott, 1968..

Laschever, Barnett D. Getting to Know Pakistan. New - Grades 2-6
York, Coward, '1961.

Zinkin, Taya. India and Her Neighbors. New York, Grades 5-4
Watts, 1968.

' Singapore

King, Seth. Getting to Know Malaysia. and Singapovg. Glades
New York, Coward, 1964.

Moore, Joana. Malaya, and Singapore. New York, Mac- Grades 7-8
millan.

a
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For- Further Reading..

Finally, bibliograqhic guides to further reading include: the

American Historical Association's Guide to Historical Literature (New

York: Micmillan 1961),ithe Harvard Guide to Ames rican History (Cam-('

bridge: Harvard, 1954), and G. Raymond Nunn's Asia, A Guide to Refer.-

ence Books (Honolulu: University of Hawaii, 1967). Each guide is

useful for differing collectionsof materials. The American HistOri-
,

cal Association's Guide, for example,, is useful for identifying major

scholarly works on Asia, China, India, Japan-, and other areas of the

world. A successor to A Guide to Historical Literature (Nel; York:

Macmillan, 1931), the American Historical Association's Guide includes
o

citations of 19,000 works selected and, often, annotated by specialists.

Works included in the Guide are primarily political, economic and

° social hiitorical accounts, and.soMe accounts of the arts and music.

4
Citations of materials on Asia include the ancient Orient, early history

of Asiatic.peopletw the Muslim world, and Asia since eaEly times.

In contrast, the Harvard Guide to Americatillistoryis primarily

concerned with American history. Edited by 'Oscar Handlin,..the'Harvard

Guide contains critical essays,, bibliographies, and evaluations of

sources. .Irifieed, the Harvard Guide is more'detailed than the American:
,

Historical Association's Guide; however, the scope of the Harvard Guide

is more limited.. Relevant; materials on Asia are found in thediplomktic,

.history ite4iOns of. the Harvard GUide. Finally, G. Raymond NUnnts Asia,

A Guide to Reference- Books is .expliCitly designed as- a guidS eo,.matercals

-

on Asia. OriginallyAistributedin 1467 Nunn's Guide'includesforeign

074 ay...
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language sources In identifying general area and individual nation
t

references. Btief ainotations of each reference book are also
included. An addendum wag added dug the sumer of 1968. A

revised Guide is scheduled for publication during 1969.
Bibliographic guides prepared fdr the secondary teacher are avail-

able from the Asia Soc?ety arid the Service Center for Teachers of
History. From the foer, three guides are available: A Guide to --
Basic Books (New York: 4sia Society, 1966); A Guide to Paperbacks

.0
.(New York. Asia Sciety, 1968); and A Guide to Film°Fi1instripa,

'AsiaMaps, Globs,° and Slides on Asia (New York: Society, [967).
Al.thteCiiides contain selected bibliographies especially useful to

'

the novice teacher. A Guide to Basic Bo notes thtee hundred and
a *

sixteen books on Asi, South Asia, South East Asia, ardEaet Asia.
-

' ,

However, less than en'books are noted on Asia; the remaining topics
receive approximately an equal number f citations.

a

A Guide to P'aperbacks not approximately nine hundred parer-
S

'backs publish&d through 1967, Fiction and non-fiction titles are
icluded, but university paperback are excluded. A duide to Pi1a,'
Filmstrips, Maps, Globes, and Slides Asia suggests examples of avail--
able materials; however, the selecti'on is .iery limitea. All three0

a,,
Sguides provide brief annotations of the citations, 11 three guides

include a list of ptiblishers and thet'r addresses.. ut the guides are
not comprehensive nor neces°sarily reflect current scholarship.

More scholarly guides are available from the Service Center for
Teachers of History. Sponsored by the Ainetican Historical Aeeociati6n,

a

the Service Center has published several general bibliographic guides0

\\
5':.5-

r

1
-.
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including: Charles Hucker s Chinese History (Washingto!). C.:

Service Center, 1958) and 'Robert Crane's'The History of India
..

.
.

ingtOn.D.-C.: ServiCe Center,. 1965Y. In addition;. John Fairbank's>eNeWNliews of China's Tradition
Modernization-(WaShingrOn)j:C:1

Service Center,'1968) and A. Cole's Forty YearEi.OUthinehe unism

(4eshingtOn D. C.: Servicenter, 1962) cot9ent she ifically on

recent, patterns in Chinese history.: All of/the guides
,
e written by.

,
scholars and are authoritative

guides.tereleVant ateriale.
_. eMore extensive., however ate .bibliographic guidei published

, .

a

-i-,*-1

by the University of Arizona. Included among these guides are C.

China'(Tucson, Arizona. University of Arizona, 1962) and J.

:
Michael7Mahar_vindia/(T on, Arizoha: University .of Arizona, 1964)-

Also use 1/4bliog hic guides to materials on China are Mainland
. .'Chi a (Boston./ Teacher's

Infdimation Center, 1969) and Modern Chin2., . . ,, .

, . .7' '----
. , .

-0-(New York:. Committee'On U. S. .-.China Relations, 1967)...All of.
.

these

guides-ire selected bibliographies. 0Motebvet, ea.& gui4e containsZ.

relatively recent titles which can be acquired conveniently.
,

Guides to supplementary
materials inclu4e1 Mary K. Eakin's Good

Books for Children (Chicago University of Chicago,_1966); Growing,

pa-With .Books,(New York:'EoWker, annual); Hannah Logasa's Historical
Fictioii:4(14.eC4 York:McKinley, 1964) and Historical Non - Fiction (New.

McKin1eY4T9:064); Introductory Readin Guide toasia (New York:
Asia SOCiety,.1962i; Hester Hoffman's:Reader's

Advisot.(New:York:
Bo4ker, 1964)1Aaiphjerkin's Reference Books-(Grand Forks, NOrth.Dekote:

Ainiveriity of-'worth Dakota 1465); 3300 Best BOoks fo'Chldren
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(New York: ker., annual) Ind Leonard Ke

(New York: Colpmbia, 1965 . ) .

More. speciali d and yro ei3sional guides include: tb Catalog of the

rthys World ffis Guides

,
Lamont ,Libraa, Harvard Colle e (Caibridge: Harvard 1953); Ef.rin Starbuck's

Guide to _Literature for Character Training (Neli YOrk: Macmillan, 1928 -. );
I

.
Outstatng Biographies fOr College.Bound Students (Chicago: American LibrarY

Association '1965); Bernice Helff's Understanding Peoples of the Non-Western

World (Cedar, Falls Iowa:" University of Northern Iowa, 1967).; Helen

O

Children's Books .to Enrich the Sodiai'Studiea (Washington nal

Council for the Social Studies, 1461); Edward Luede Colle nd Adult.

Reading List (Champaign, Illinois: .Nation Council eachers of English,

1960; Murial Crosby's Rea Relations (Washington D. C.:

AmericanCouncil on Educ on, 196.3) t Carlson.'s Social Understanding.
b

Through Literatu (Washington D. C.: ationa1 Council for the Social Studies,

1954); and the World History Book List for High Schools (Washington D. C.:
o

National Council for the Social Studies, 1962).
.

Finally, professional guides for selecting .new materials include: the ,

Bibliography of Books for Children published by the Association for Child-.

hood Education International; Booklist and Subscription Book Bulletin, issued

semimonthly by the American Library Association;_ the Bulletin of the Center

for Children's Books published monthly by the Urliversity of Chicago Graduate

Libra .Ty School; Current Books issued .annually as a Junior Booklist and a

Senior-3o01,-list by the"Nationnl AasOciation of Iridependent Schools; reviews
O

ni materials in Intr., coin now.issued by the Center for War/Peace Studies;

and citations noted in.Social .r.ducation. 4


